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1. What is School Wide Positive Behaviour Support (SWPBS)?

School-wide positive behaviour support (SWPBS) is a framework that brings together school
communities to develop positive, safe, supportive learning cultures.

It supports us to implement a consistent approach towards improved social, emotional and academic
outcomes, based on our four core (and lately updated after consultation with our whole school
community) values:

- We are respectful
We are kind
We are perseverant
We are curious bilingual learners

SWPBS is a framework that:
¢ School

- supports the needs and culture of the school
- brings together school communities to develop positive, safe,

il

.Wlde supportive learning cultures.
[ Positive @ SWPBS: assists schools to improve social, emotional, behavioural and
academic outcomes for children and young people.
oB.i..i
ehaviour
support the staff in adopting evidence-based behavioural
@ SWPBS: interventions into an integrated continuum that enhances
.Support * academic and social behaviour outcomes for all students.

When SWPBS is implemented well, teachers and students have more time to focus on relationships
and classroom instruction. Students and staff benefit from:

e increased respectful and positive behaviour

e increased time focused on instruction

e improved social-emotional wellbeing

e positive and respectful relationships among students and staff

e increased adoption of evidence-based instructional practices

e a predictable learning environment with improved perceptions of safety and increased

attendance
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According to Monash University, “SWPBS is grounded in the philosophical and scientific foundations
of behaviour analysis, but also draws on and shares the values and methods of prevention science,
implementation science, and, more recently, positive psychology”.

The SWPBS framework is based on the following systems of support:

- scHooL-WIDE POSITIVE '\ Ep
MULTI-TIERED SYSTEMS OF SUPPORT scrooLwioE posIve |\ Ebucamio,
Targeted Supports (=5%
TIER 3 ) X
Few students receive highly targeted wrap-around support.
. Collaborative response is a feature. Early intervention is the focus.
A
\ TIER 2
\ Selected Supports (=15%)
Additional supports are provided to groups of students. Small group
instruction is a feature. Rapid response, and early intervention is the
focus.
TIER 1

Universal Supports (=80%)

All students receive universal supports, in all settings consistently.
Learning is the focus. Explicitly teaching and leading is a feature. It is
proactive, and prevention is the focus.

Implementing a successful Universal support (Tier 1) means that the vast majority of our students can
benefit from this approach. We then tailor our support to specific students or group of students (Tier
2 and 3) to respond to their specific needs or channels of communications.

What SWPBS is not

In this overview, we have explored what SWPBS is. It is equally important to understand what it is not.
SWPBS is not:

X a specific practice or curriculum; it's a general approach to preventing problem behaviour

X limited to a particular group of students; but rather is for all students

X new; it's based on a long history of behavioural practice and effective instructional design/strategies
X incompatible with other efforts that are based in prevention and education.
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2. Why have we embarked on the SWPBS journey?

Our goal is to embed a positive and safe school culture, promoting an environment where students
understand and practise expected behaviours in accordance with our school values.

e We believe that every student at CPS should feel that they are supported, understood and
accepted by their peers and teachers and that we are a learning organisation with a strongly held
belief that every child can learn and grow both academically and in their social/ emotional skills

e We want to create and foster an environment encouraging them to grow and discover who they
are, by learning from their mistakes and developing their aptitude to be kind, open minded,
curious, respectful and generous.

e To support students with the tools, strategies as well as opportunities they individually need to
experience success and become confident learners.

e To promote a positive school culture - where students feel connected to their peers, their teachers,
their school - and feel seen and valued- to nurture and support student wellbeing.

e To create a culture in our school of safety and inclusion. A positive school culture where students
feel safe, heard and happy. A school culture within which we pay attention, we care, and
understand the function of the behaviour to better respond to it.

e To ensure a consistency in our approach:
o behaviours are understood,
o students and staff are clear on the expectations,
o learning social and emotional skills is embedded into our approach to teaching and into the
curriculum.

3. Guiding Principles

SWPBS is guided by the following principles of behaviour:

- behaviour is learned and can be taught

- environments can be created/altered to modify behaviour

- understanding the relationship between physiological factors and environmental variables is a
critical feature. It supports us to create optimal teaching and learning environment to better
support each and every one of our students.

- assessing and manipulating environmental factors can predictably affect occurrences of
behaviour

- adult behaviour must change in a consistent and systematic manner - systems of support are
necessary for both students and adults.

- shared responsibility and consistency across the school are essential features of a successful
implementation of the SWPBS framework.
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4. What does SWPBS look like at Camberwell Primary School?

o If a child doesn’t know how to read, we teach and we provide learning opportunities.

If a child doesn’t know how to swim, we teach and we provide learning opportunities.

If a child doesn’t know how to multiply, we teach and we provide learning opportunities.
o If a person doesn’t know how to drive, we teach and we provide learning opportunities.

We can't assume that all students come to school with an understanding of how to behave. Students are not born with
bad behaviours, nor do they learn better ways of behaving when only given aversive consequences.

To learn better ways of behaving, students must be directly taught the expected behaviours. To retain new behaviours,
students must be given specific, positive feedback and opportunities to practise in a variety of settings where the
behaviours should be used.

We believe that by helping students practise good behaviour, we will build a school community where
all students have an environment where they can succeed and grow.

To ensure the best outcomes, we need to explicitly teach the expected behaviours, reinforce them
and acknowledge/praise when the students demonstrate them. The expected behaviours are clearly
stated in our updated CPS Behaviour Matrix you will find in this communication.

This is done throughout the day, whether it is a planned lesson or incidental — we learn from our
mistakes.

Instead of using many different behaviour management strategies in each class, a consistent system
of expectations for all students within our school is implemented in all areas including classrooms,
specialist subjects and other settings such as in the playgrounds and toilets:

We teach the behaviours as we would teach academics or any other skill.

We talk about the expected behaviours and discuss why it is important.

We demonstrate and model the expected skills.

We acknowledge and provide positive feedback.

We evaluate the impact of our approach, we reflect on what we need to change/adapt to
better support the students and guide them to success.

0O O O O O
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5. Our system of acknowledgement

A whole school reward system is being implemented to reinforce expected behaviours.

Encouragement, guidance, acknowledgement, positive feedback and praise are helpful for students to
build their skills and grow in confidence. They are also essential to build a predictable, positive and
respectful culture in our school.

What does it look like at CPS?

As a whole school, we work towards a whole school reward. Something the students are looking
forward to, and something they have suggested themselves:

Each time any staff member “catches” a student/students demonstrating our school values or the
expected behaviours:

1-

Acknowledgement and praise for their effort and positive attitude: the student/s will
receive clearly stated positive feedback.

Something tangible to bring us closer to the common goal: the student/s will also receive
a pompom (or, if outside the classroom, a stamp in order to claim a pompom once back in
the classroom) to add to their class jar

A common effort: once the class jar is full, it will be emptied in our whole school “pompoms
container”.

A shared reward: once this container is full, the students will win a whole school reward.

Celebrate success: the reward will be picked from a list of suggestions provided by the
students

By rewarding positive behaviours, students will:

Be motivated to collaborate towards a common goal — team spirit.

Remain engaged - positive incentive.

Be self-motivated to be part of the collective effort towards a reward.

Acknowledge their own successes and feel more confident.

Receive positive feedback.

Be supported to reach their goals
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6. CPS Expected Behaviour Matrix

Our lately updated Behaviour Matrix (Appendices 1) translates our core values (We are respectful —
We are kind — We are perseverant — We are curious bilingual learners) into behaviours being taught.
The Matrix clarifies what our behaviours should look, sound and feel like.

The Matrix is displayed in each classroom around the school, referred to and discussed regularly with
students. The Behaviour Matrix mirrors our values and the expected behaviours at school.

7. CPS Management Behaviour Flowchart
Major and minor behaviours

In order to ensure consistency and provide clarity regarding behaviour management, we also updated
our Management Behaviour Flowchart (Appendices 2). This flowchart provides clarity and
transparency towards what are minor or major behaviours and how they are managed. It is the
document we follow if/when problem behaviour occurs at school.

When dealing with incidents, we sometimes support the students with restorative conversations. To
provide you with an insight of how we run these conversations and their content, please see the
Appendices 3.

8. How can families help?

Families can support us and their children by:

- regularly looking at the Behaviour Matrix together, discussing how their child/children can display or
has displayed the expected behaviour across the school

- encouraging their child/children to model the expected behaviours, using the Matrix

- praising their child/children for modelling the expected behaviours, using the Matrix

- discussing system of acknowledgment to show that the parents know what is going on and are keen
to know more about the pompoms and the whole school reward

- looking at the Behaviour Management Flowchart together and discussing how to avoid the
behaviours of concerns

We can’t “make” students learn or behave, but we can create environments to increase the
likelihood students will learn and behave.
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Appendix A — CPS Behaviour Matrix
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Appendix B — CPS Behaviour Management Flowchart

Camberwel
! Primary
School

CPS BEHAVIOUR MANAGEMENT FLOWCHART

Response to ALL student problem behaviour is calm, consistent, brief, timely, respectful, and private

Observe Problem Behaviour

Minor behaviour response

Staff Managed

Intervention Steps

O Temporary removal from activity
O Alteration of activity

O Referral to another learning space
O Notification to parents

| O Conference with parents

3 Playground

/

\

criminal/ delinquent
behaviour

Breach of privacy
(e.g.: impersonating
others online,
unauthorised use of

Major behaviour response

When immediate support is needed
or in case of emergency, contact a

O Prompt — reminder of member of the PCO Team
values/expected behaviours _ Leadership and Staff Managed
O Reteach values/ expected behaviours ' Also applicable to online behaviour |
O Provide a choice to modify the
behaviour: eg. you can do (a) or (b) Meeting with student
O Consequence —see below ® Swearing e Verbal abuse (e.g.: O Investigate, understand all
O Active supervision — stay close by ® Minor physical verbal threats, perspectives and identify
J N contact (e.g.: poking) offgnsive name learnings
- i N.Ot fo-llowing callln.g...) : O Restate expected behaviour
Behaviour Beha.wour directions : . ® [ecianecon | O Restorative Talk
stops continues ® Repeated disruption and/or abuse '
\1, (e.g.: calling out) e Severe, reoccurring O Determine consequences
e Damaging property defiance/ disrespect/ | | O Record the incident in a major
Provide positive ® Uniform / hat non-compliance incident chronicle on Compass
verbal e late to class after ® Disruptive behaviour
acknowledgment recess/lunch that is unsafe. \1/
e Cheating/ plagiarism ® Severe property .
e Spitting damage (e.g.: 1- Inform parent / guardian
Investigat.e, under:c»tand. all e Littering vandalism) 2- Decide on behaviour response and
perspectives :‘:\nd identify e Poor sportsmanship e School refusal follow up.
learnings e Small scale stealing ® Truancy 3- Determine next steps to follow.
\ll e.g.: key rings | ® Absconding
\ ° i | o Theft
Apply Behaviou-r Consequence — 5&Z:§;as:;r;g|:r | e Harassment J N .
. J.?_'.)tl?ni: ' e houtihor e Bullying, including Behaviour Behaviour is
cla“’i”:" it oful) authorisation CYbe{' b}JIIyi.ng stops ecxc:::ir:je(;r
O Restorative Talk S ke D . Dlst‘:rlmlnatlc?n \1'
® Actions considered

Provide positive
verbal
acknowledgment

O Formal Parent Meeting

O Restorative talk photos) O Internal Suspension
0O Walk with teacher / miss out on O Other consequence
play / sent to another play space
O Notification to parents \L
O Conference with parents Notifying parents T ]
O Loss of privilege It is important to build a positive relationship with S'F"'ﬁ“"t on-going concerns
5 parents before incidents may arise. will be referred to: Wellbeing
4/ Team, Para-professionals,
Toadior who bagine the External Agencies, etc...

process must complete a
minor incident chronicle
on Compass
No PCO action required
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Appendix C - Restorative Conversations Prompts

{:é-: RESTORATIVE CONVERSATIONS PROMPTS

Adapt the questions to the situation
and the age of the children

When things go wrong, questions include:

- How are you feeling?

- What happened?

- What were you thinking at the time?

- What have you thought about since?

- Whow do you think was affected by what you have
done / what happened / the incident? In what way?
- What do you think needs to happen to make things
right?

- What will you do / we do differently next time?

Address and
discuss the needs
of the school
community

Questions for those affected by the incident include:

- How are you feeling?

- What did you think when you realised what had
happened?

- What impact has this incident had on you and
others?

- What has been the hardest thing for you?

- What do you think needs to happen to make things
right?

Build healthy
relationships
between educators
and students

Restorative
Practices

Resolve conflict,
hold individuals
and groups
accountable

Reduce, prevent,
and improve
harmful behavior

Repair harm and
restore positive
relationships
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